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T
his booklet is the seventh in a series of “hot topic” reports pro-

duced by the N
orthw

est R
egional Educational Laboratory. T

hese
reports briefly address current educational concerns and issues as
indicated by requests for inform

ation that com
e to the Laboratory

from
 the N

orthw
est region and beyond. Each booklet contains an

explanation of the topic’s im
portance, a sam

pling of how
 N

orth-
w

est schools are addressing the issue, suggestions for adapting
these ideas to schools, selected references, and contact inform

ation.

O
ne objective of the series is to foster a sense of com

m
unity and

connection am
ong educators. A

nother objective is to increase
aw

areness of current education-related them
es and concerns. Each

booklet w
ill give practitioners a glim

pse of how
 fellow

 educators
are addressing issues, overcom

ing obstacles, and attaining success
in certain areas. T

he goal of the series is to give educators current,
reliable, and useful inform

ation on topics that are im
portant to

them
.

O
ther titles in the series include:

◆
Service Learn

in
g in

 th
e N

orth
w

est R
egion

 
◆

Tutorin
g: Strategies for Successful Learn

in
g 

◆
Sch

edulin
g A

ltern
atives: O

ption
s for Studen

t Success 
◆

G
rade C

on
figuration

: W
h

o G
oes W

h
ere? 

◆
A

ltern
ative Sch

ools: A
pproach

es for Studen
ts at R

isk
◆

A
ll Studen

ts Learn
in

g: M
akin

g It H
appen

 A
t Your Sch

ool

2
3

I
N

T
R

O
D

U
C

T
I

O
N

Every state in the N
orthw

est is currently involved in reform
efforts to im

prove students’ progress tow
ard reaching high acade-

m
ic standards. Practitioners and policym

akers are grappling w
ith

the challenges of im
plem

enting a variety of curriculum
, instruc-

tion, and assessm
ent strategies intended to support these stan-

dards and goals. To m
ake such reform

 a reality, there is a grow
ing

realization that effective and m
eaningful professional develop-

m
ent opportunities are critical to the successful im

plem
entation

of any change agenda. Fortunately, a large body of research is
available to guide decisions regarding the selection, design, and
im

plem
entation of effective professional developm

ent. 
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Is an
 effective profession

al developm
en

t activity on
e th

at is
rated positively by participan

ts in
 term

s of satisfaction
 w

ith
 th

e
experien

ce (often
 called th

e “h
appin

ess quotien
t”)? M

ost w
ould

agree th
at th

e stan
dard m

ust be m
uch

 h
igh

er. M
an

y educators
are n

ow
 advocatin

g a direct lin
k betw

een
 th

e profession
al devel-

opm
en

t experien
ce an

d an
 observable im

pact in
 th

e classroom
before th

e term
 “effective” can

 be applied. Little (1997) suggests
th

at th
e “test of effective profession

al developm
en

t is w
h

eth
er

teach
ers an

d oth
er educators com

e to kn
ow

 m
ore about th

eir
subjects, th

eir studen
ts, an

d th
eir practice, an

d to m
ake in

-
form

ed use of w
h

at th
ey kn

ow
.” Today, th

e call for establish
in

g a
lin

k betw
een

 a teach
er’s profession

al developm
en

t experien
ce

an
d a ch

an
ge in

 th
e classroom

 th
at ultim

ately tran
slates in

to
im

proved studen
t learn

in
g an

d perform
an

ce is gain
in

g stren
gth

. 
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T
h

e research
 base on

 profession
al developm

en
t h

as grow
n

 sig-
n

ifican
tly in

 th
e past 20 years. In

 1957, on
ly about 50 studies on

th
e topic w

ere cited by th
e auth

ors of th
e 56th Yearbook of the

N
ational Society for the Study of Education

(N
SSE

). A
 curren

t
search

 of th
e E

ducation
al R

esources In
form

ation
 C

en
ter (E

R
IC

)
database sin

ce 1978 produced m
ore th

an
 5,600 citation

s con
tain

-
in

g profession
al developm

en
t as a subject h

eadin
g. 

In
 a 1989 m

eta-an
alysis of existin

g research
 an

d th
e relevan

t lit-
erature, Sparks an

d Loucks-H
orsley described five effective

m
odels of staff developm

en
t an

d iden
tified th

e follow
in

g ch
ar-

acteristics of effective profession
al developm

en
t practice:

◆
A

ctivities are con
ducted in

 sch
ool settin

gs an
d lin

ked to oth
er

sch
oolw

ide im
provem

en
t efforts

◆
Teach

ers are actively in
volved in

 plan
n

in
g, settin

g goals, an
d

selectin
g activities

◆
Self-in

struction
 is em

ph
asized an

d a variety of “differen
tiated

train
in

g opportun
ities” are offered

◆
O

n
goin

g support an
d resources are provided 

◆
Train

in
g is con

crete an
d in

cludes on
goin

g feedback,
supervised trials, an

d assistan
ce on

 request

R
esearch

 in
to effective profession

al developm
en

t con
sisten

tly
exam

in
es im

plem
en

tation
 of n

ew
 teach

in
g strategies an

d
beh

aviors. Joyce an
d Sh

ow
ers (1996) n

ote th
at “in

 th
e 1970s, eval-

uation
s of staff developm

en
t th

at focused on
 teach

in
g strategies

an
d curriculum

 revealed th
at as few

 as 10 percen
t of th

e partici-
pan

ts im
plem

en
ted w

h
at th

ey h
ad learn

ed.” In
 a 1987 syn

th
esis

5



of th
e research

, Sh
ow

ers, Joyce, an
d Ben

n
ett exam

in
ed th

e con
di-

tion
s n

ecessary to ch
an

ge teach
ers’ practice. T

h
ey proposed a

com
bin

ation
 of th

eory, dem
on

stration
, practice, an

d feedback
an

d foun
d th

at sustain
ed practice w

as a critical elem
en

t. “For a
com

plex m
odel of teach

in
g, w

e estim
ate th

at about 25 teach
in

g
episodes durin

g w
h

ich
 th

e n
ew

 strategy is used are n
ecessary

before all th
e con

dition
s of tran

sfer are ach
ieved” (Sh

ow
ers,

Joyce, &
 Ben

n
ett, 1987). M

ore recen
tly, a report by th

e South
w

est
E

ducation
al D

evelopm
en

t Laboratory n
otes, “It took 13-14

m
on

th
s to turn

 th
e teach

ers aroun
d” in

 a profession
al develop-

m
en

t effort th
at in

volved ch
an

gin
g scien

ce teach
ers’ in

struction
-

al approach
 from

 on
e focused on

 scien
ce as defin

ition
, facts, an

d
th

eories, to on
e th

at used an
 exploratory process to en

gage stu-
den

ts in
 activities to develop un

derstan
din

g of scien
ce con

cepts
(N

ation
al N

etw
ork of E

isen
h

ow
er R

egion
al C

on
sortia an

d
N

ation
al C

learin
gh

ouse [N
N

E
R

C
], 1997).
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T
h

e critical role played by profession
al developm

en
t in

 an
y

attem
pt to attain

 th
e goals of education

al reform
 h

as been
 recog-

n
ized an

d advocated at th
e n

ation
al level. Presiden

t Bush
 an

d
th

e n
ation

’s govern
ors cited profession

al developm
en

t for teach
-

ers as on
e of th

e origin
al six education

 goals adopted in
 1989

(N
orth

w
est R

egion
al E

ducation
al Laboratory [N

W
R

E
L], 1994

).
G

oal Four states th
at, “By th

e year 2000, th
e n

ation
’s teach

in
g

force w
ill h

ave access to program
s for th

e con
tin

uous im
prove-

m
en

t of th
eir profession

al skills an
d th

e opportun
ity to acquire

kn
ow

ledge an
d skills n

eeded to in
struct an

d prepare all A
m

eri-
can

 studen
ts for th

e n
ext cen

tury.” 

To furth
er delin

eate action
s in

 support of th
is goal, th

e U
.S.

D
epartm

en
t of E

ducation
’s Profession

al D
evelopm

en
t Team

iden
tified 10 prin

ciples of h
igh

-quality profession
al develop-

m
en

t to serve as guidelin
es to both

 profession
al developm

en
t

providers an
d recipien

ts. T
h

ese prin
ciples reflect an

d em
body

w
h

at research
 iden

tifies as best practice for profession
al devel-

opm
en

t opportun
ities (O

ffice of E
ducation

al R
esearch

 an
d

Im
provem

en
t [O

E
R

I], 1997).

H
igh

-quality profession
al developm

en
t:

1.  Focuses on
 teach

ers as cen
tral to studen

t learn
in

g, yet
in

cludes all oth
er m

em
bers of th

e sch
ool com

m
un

ity

2.  Focuses on
 in

dividual, collegial, an
d organ

ization
al

im
provem

en
t

3.  R
espects an

d n
urtures th

e in
tellectual an

d leadersh
ip

capacity of teach
ers, prin

cipals, an
d oth

ers in
 th

e sch
ool

com
m

un
ity

7



4
.R

eflects best available research
 an

d practice in
 teach

in
g,

learn
in

g, an
d leadersh

ip

5.  E
n

ables teach
ers to develop furth

er experien
ce in

 subject
con

ten
t, teach

in
g strategies, uses of tech

n
ologies, an

d oth
er

essen
tial elem

en
ts in

 teach
in

g to h
igh

 stan
dards

6.  Prom
otes con

tin
uous in

quiry an
d im

provem
en

t em
bedded

in
 th

e daily life of sch
ools

7.  Is plan
n

ed collaboratively by th
ose w

h
o w

ill participate in
an

d facilitate th
at developm

en
t

8.  R
equires substan

tial tim
e an

d oth
er resources

9.  Is driven
 by a coh

eren
t lon

g-term
 plan

10.   Is evaluated ultim
ately on

 th
e basis of its im

pact on
 teach

er 
effectiven

ess an
d studen

t learn
in

g; an
d th

is assessm
en

t
guides subsequen

t profession
al developm

en
t efforts 
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W
hen considering a particular professional developm

ent activity,
the follow

ing questions serve as a set of criteria for determ
ining

the potential effectiveness of the experience. W
hile all profession-

al developm
ent activities m

ay not m
eet each of these criteria, the

potential for success increases w
ith each positive response.

D
oes th

e profession
al developm

en
t activity:

◆
R

eflect sch
ool an

d/or district priorities?

◆
Provide on

goin
g tech

n
ical support durin

g th
e im

plem
en

-
tation

 stage?

◆
H

ave in
stitution

al support for im
plem

en
tation

 (tim
e an

d
resources)?

◆
Provide a m

ean
s for determ

in
in

g th
e im

pact on
 studen

t
learn

in
g an

d perform
an

ce?

◆
R

eflect curren
t un

derstan
din

g of best practice for adult
learn

ers?

◆
E

n
courage teach

ers to be active, in
vestigative, reflective

practition
ers?

9
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Just as effective classroom
 practices are th

ose th
at reflect th

e
grow

in
g kn

ow
ledge base on

 h
ow

 ch
ildren

 learn
, effective profes-

sion
al developm

en
t experien

ces in
corporate best practice from

adult learn
in

g th
eory. W

e kn
ow

 th
at adults brin

g a h
istory of

previous learn
in

g an
d kn

ow
ledge to an

y profession
al develop-

m
en

t activity. T
h

ese past experien
ces affect th

eir attitudes an
d

beliefs. Profession
al developm

en
t is m

ost effective w
h

en
 it in

cor-
porates, recogn

izes, an
d validates th

ese previous experien
ces.

Like ch
ildren

, adults h
ave varyin

g styles of learn
in

g. Profession
-

al developm
en

t activities th
at atten

d to a variety of learn
in

g
m

odalities w
ill be m

ost effective. A
ctive participation

 is a key
elem

en
t th

at m
ust be balan

ced w
ith

 th
e realities of lim

ited tim
e

an
d th

e n
eed to efficien

tly con
vey in

form
ation

. H
ow

ever, sacri-
ficin

g an
 en

gagin
g, h

an
ds-on

 approach
 for a m

ore didactic,
tellin

g experien
ce often

 results in
 a less effective experien

ce.

A
dults are m

otivated by practical application
s an

d learn
in

g th
at

is relevan
t to th

eir ow
n

 situation
s. T

h
is is particularly true for

teach
ers strugglin

g to juggle th
e m

ultitude of dem
an

ds on
 th

eir
tim

e. Profession
al developm

en
t w

ill be m
ost effective w

h
en

 it
provides for direct application

 to th
e classroom

. Teach
ers are

busy, preoccupied, an
d alw

ays jugglin
g a variety of dem

an
ds for

th
eir atten

tion
. T

h
ey appreciate profession

al developm
en

t th
at is

w
ell-plan

n
ed, sets reason

able expectation
s an

d goals, an
d is effi-

cien
tly delivered (Peixotto &

 Palm
er, 1994

). 
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“Teach
ers, research

ers, an
d policym

akers con
sisten

tly in
dicate

th
at th

e greatest ch
allen

ge to im
plem

en
tin

g effective profession
-

al developm
en

t is lack of tim
e” (A

bdal-H
aqq, 1996). E

ffective
profession

al developm
en

t is in
ten

sive an
d sustain

ed—
tw

o con
di-

tion
s th

at require a sign
ifican

t am
oun

t of tim
e. In

 th
e past, pro-

fession
al developm

en
t activities h

ave often
 been

 sch
eduled after

sch
ool or at oth

er tim
es w

h
en

 studen
ts tradition

ally are n
ot in

sch
ool. W

h
ile providin

g teach
ers w

ith
 stipen

ds or oth
er m

eth
-

ods of com
pen

sation
 for atten

din
g profession

al developm
en

t
activities h

eld in
 th

e even
in

g, on
 w

eeken
ds, or durin

g th
e sum

-
m

er are com
m

on
 practices, a n

um
ber of sch

ool districts are also
explorin

g m
ore creative w

ays to provide teach
ers w

ith
 th

e quali-
ty tim

e n
ecessary for effective profession

al developm
en

t experi-
en

ces (C
orcoran

, 1995). Follow
in

g are som
e ideas for altern

atives
to tradition

al uses of tim
e:

◆
R

estru
ctu

rin
g th

e sch
ool calen

d
ar

to periodically release
studen

ts an
d th

us allow
 teach

ers to participate in
 profession

-
al developm

en
t activities durin

g th
e regular sch

ool day is an
effective option

 som
e districts h

ave adopted. For exam
ple, ele-

m
en

tary sch
ools h

ave establish
ed an

 early-release sch
edule on

W
edn

esdays, allow
in

g studen
ts to leave sch

ool several h
ours

before th
e n

orm
al dism

issal tim
e an

d th
us freein

g th
e en

tire
sch

ool staff to be in
volved in

 a variety of profession
al devel-

opm
en

t session
s. T

h
e daily sch

edule on
 th

e rem
ain

in
g days

can
 be adjusted as n

ecessary to com
pen

sate for th
e tim

e stu-
den

ts are n
ot in

 sch
ool on

 th
e early release days. A

ddin
g 20

m
in

utes to four days durin
g th

e w
eek w

ill provide staff w
ith

an
 addition

al 80 m
in

utes per w
eek. W

h
en

 com
bin

ed w
ith

oth
er con

tractual tim
e, th

is can
 result in

 several h
ours th

at
can

 be targeted for profession
al developm

en
t activities. Sim

i-

11



larly, secon
dary sch

ools h
ave adopted a sch

edule th
at in

-
cludes a regular delayed open

in
g (i.e., th

e last W
edn

esday of
every m

on
th

), w
h

en
 studen

ts report an
 h

our or tw
o later th

an
n

orm
al. T

h
is is particularly effective for focusin

g on
 all-staff

or in
terdepartm

en
tal issues. W

h
ile m

an
y secon

dary sch
ools

provide tim
e for departm

en
t plan

n
in

g or m
eetin

gs, th
ese

often
 occur at th

e expen
se of opportun

ities for sch
oolw

ide
session

s.

◆
U

sin
g p

erm
an

en
t su

b
stitu

tes
is an

oth
er strategy sch

ools
an

d districts are explorin
g in

 th
eir search

 for m
ore tim

e. T
h

is
practice is particularly effective in

 addressin
g teach

ers’ con
-

cern
s about leavin

g th
e classroom

. W
h

en
 a cadre of perm

a-
n

en
t substitutes is created, teach

ers, studen
ts, an

d paren
ts

recogn
ize th

ese in
dividuals as a part of th

e sch
ool’s team

. Per-
m

an
en

t substitutes h
elp to en

sure a con
tin

uous learn
in

g pat-
tern

 for studen
ts. 

◆
Sch

ed
u

lin
g com

m
on

 p
lan

n
in

g tim
e

for teach
ers w

h
o

sh
are respon

sibility for th
e sam

e studen
ts, grade level, or con

-
ten

t area allow
s th

em
 to use th

is tim
e for profession

al grow
th

as w
ell as preparation

. T
h

is strategy is a com
m

on
 practice in

a n
um

ber of oth
er coun

tries. For exam
ple, in

 Japan
, teach

ers
are in

 th
e classroom

 for approxim
ately th

ree or four h
ours a

day an
d spen

d th
e rem

ain
der of th

eir tim
e w

orkin
g collabora-

tively w
ith

 each
 oth

er to design
, discuss, an

d perfect lesson
s.

T
h

e recen
t T

h
ird In

tern
ation

al M
ath

em
atics an

d Scien
ce

Study suggests th
is practice is on

e factor con
tributin

g to th
e

h
igh

 scien
ce an

d m
ath

 ach
ievem

en
t levels dem

on
strated by

Japan
ese studen

ts (Peak, 1996).
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Profession
al developm

en
t literature over th

e past th
ree decades

provides clear distin
ction

s about w
h

at w
orks an

d w
h

at doesn
’t.

T
h

is body of exten
sive research

 clearly substan
tiates th

e in
effec-

tiven
ess of th

e all too com
m

on
 on

e-sh
ot w

orksh
op (Fullan

 &
Stielgebauer, 1991). A

s in
dicated in

 Little’s (1989) com
preh

en
sive

exam
in

ation
 of profession

al developm
en

t practices, a lack of
attention to follow

-up activities is another factor that contributes
to ineffectiveness. A

dditional barriers include:

◆
Ten

den
cies tow

ard fads an
d/or quick-fix solution

s

◆
O

verload or too m
an

y com
petin

g dem
an

ds 

◆
Lack of atten

tion
 to site-specific differen

ces 

◆
Teach

er turn
over

◆
Failure to allow

 sufficien
t tim

e to plan
 for an

d learn
 n

ew
strategies

◆
A

ttem
pts to m

an
age by cen

tral office staff, rath
er th

an
provision

s to develop capacity an
d leadersh

ip at th
e sch

ool
level (Fullan

 &
 Stielgebauer, 1991)
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S
O

M
E

A
L

T
E

R
N

A
T

I
V

E
S

T
O

S
H

O
R

T
-

T
E

R
M

,
“

O
N

E
-

S
I

Z
E

-
F

I
T

S
-

A
L

L
”

W
O

R
K

S
H

O
P

S

A
lth

ough
 th

ere rem
ain

s a place in
 a teach

er’s overall profession
-

al developm
en

t plan
 for sh

ort-term
 train

in
g session

s, a variety
of oth

er option
s exist th

at can
 be used to design

 an
 effective pro-

fession
al developm

en
t experien

ce th
at is sustain

ed an
d in

ten
-

sive. In
 addition

 to a sh
ort-term

 train
in

g on
 a particular topic, a

teach
er w

h
o h

as iden
tified a specific con

ten
t-area n

eed could
elect to en

roll in
 a college course th

at w
ould stren

gth
en

 h
is or

h
er kn

ow
ledge in

 th
e subject. Sum

m
er in

stitutes are an
oth

er
option

 th
at can

 provide in
depth

 opportun
ities to study an

d
learn

 n
ew

 skills an
d kn

ow
ledge. T

h
e follow

in
g activities offer

addition
al aven

ues for teach
ers’ profession

al grow
th

:

◆
C

ollab
orative or action

 research
,w

h
eth

er con
ducted

in
dividually or in

 team
s, actively en

gages teach
ers in

design
in

g an
d pursuin

g in
vestigation

s th
at serve as pro-

ductive profession
al developm

en
t experien

ces. Teach
ers

pose question
s based on

 district priorities, sch
ool goals, or

classroom
 situation

s. T
h

rough
 th

e collection
 an

d an
alysis 

of data, teach
ers gain

 useful in
sigh

ts th
at can

 in
form

 an
d

sh
ape classroom

 practices. A
lth

ough
 usually tailored to th

e
un

ique n
eeds of th

eir particular sch
ool, th

e fin
din

gs an
d

con
clusion

s from
 th

e research
 are often

 applicable to oth
er

sites. T
h

us, an
 im

portan
t aspect of teach

er research
 is th

e
opportun

ity to sh
are th

e results w
ith

 colleagues.

14

◆
Stu

d
y

 grou
p

s
typically are organ

ized aroun
d a particular

topic of in
terest. For exam

ple, a group of elem
en

tary teach
ers

m
igh

t decide to read an
d discuss a variety of sources on

 th
e

subject of teach
in

g readin
g. T

h
e scien

ce teach
ers at a m

iddle
sch

ool could form
 a study group to learn

 m
ore about h

ow
th

ey can
 im

prove th
e sch

ool’s scien
ce fair th

rough
 th

e use of
in

quiry-based teach
in

g. Facilitation
 of th

e group can
 be

assign
ed to on

e m
em

ber or rotated on
 a regular sch

edule.
Typically, study groups exam

in
e th

e topic by readin
g an

d
discussin

g curren
t literature, visitin

g sites w
h

ere th
e practice

of in
terest is em

ployed, or atten
din

g con
feren

ces or classes to
gain

 addition
al kn

ow
ledge on

 th
e selected topic (Loucks-

H
orsley et al., 1997).

◆
Staff retreats,a frequent practice am

ong business professionals,
offer educators m

any benefits. A
 regular, uninterrupted single or

m
ultiple-day session provides staff w

ith unique opportunities to
develop goals and action plans targeting their specific needs and
context. Schools using this strategy report that one of the m

ost
significant benefits from

 regular staff retreats is the progress
m

ade in building a spirit of professional com
m

unity am
ong all

staff (Little, 1997). If at all possible, the retreat should be held at a
site other than the school building.

15



◆
Scorin

g stu
d

en
t w

ork
sam

ples produced in
 respon

se to
perform

an
ce assessm

en
t tasks offers un

ique opportun
ities 

for profession
al developm

en
t. T

h
is experien

ce typically is
organ

ized aroun
d train

in
g session

s in
 h

ow
 to use scorin

g
guides or rubrics to evaluate an

 open
-en

ded m
ath

 problem
,

w
ritin

g sam
ple, or oral presen

tation
. W

h
eth

er structured at
th

e sch
ool, district, or state level, th

is experien
ce n

ot on
ly

provides teach
ers w

ith
 an

 opportun
ity to gain

 an
d practice

n
ew

 skills associated w
ith

 th
e use of scorin

g guides, but
equally im

portan
t, it can

 also en
gage th

em
 in

 th
ough

tful
con

versation
s w

ith
 colleagues about stan

dards-based
in

struction
 an

d w
h

at ch
aracterizes studen

t success. Furth
er-

m
ore, th

is practice prom
otes th

e use of un
iform

 assessm
en

t
strategies or procedures. T

h
ese discussion

s are m
ost pro-

ductive at th
e sch

ool level, w
h

ere th
ey can

 be frequen
t an

d
on

goin
g.

◆
P

lan
n

in
g or w

ork
 d

ay
s

provide opportun
ities for in

depth
,

len
gth

y discussion
s of a particular idea or problem

. A
 day

devoted to strategizin
g an

d developin
g an

 approach
 for action

allow
s teach

ers to m
ake sign

ifican
t progress tow

ard goals—
progress th

at is often
 n

ot accom
plish

ed in
 daily or w

eekly
plan

n
in

g tim
es. A

 sligh
tly differen

t con
cept th

an
 staff

retreats, w
ork days typically in

volve sm
aller groups focused

on
 a particular task. For exam

ple, a team
 of eigh

th
-grade

teach
ers could use a w

ork day to plan
 a th

em
atic un

it, or th
e

prim
ary teach

ers at an
 elem

en
tary sch

ool could m
eet in

 th
e

sprin
g to evaluate th

e sch
ool’s m

ultiage groupin
g policy an

d
to m

ake decision
s about th

e n
ext year’s class assign

m
en

ts. 
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◆
Sch

ool v
isits

are excellen
t veh

icles for teach
ers an

d oth
ers

w
h

o are con
siderin

g a n
ew

 approach
 or strategy to observe

w
h

at it looks like in
 “real life.” Sch

ool visits are m
ost in

form
-

ative w
h

en
 th

ere is a close m
atch

 betw
een

 th
e visitin

g an
d

h
ostin

g sch
ools’ studen

t population
, grade con

figuration
,

com
m

un
ity expectation

s, an
d learn

in
g goals. Lesson

s can
 be

learn
ed by visits to sch

ools in
 varyin

g stages of im
plem

en
-

tation
. Staff at a sch

ool w
h

ere th
e strategy h

as been
 in

 place
for several years w

ill h
ave a differen

t perspective th
an

 th
ose

w
h

ere th
e in

n
ovation

 is relatively n
ew

. A
n

oth
er key com

-
pon

en
t of productive sch

ool visits is th
e opportun

ity for
visitin

g teach
ers an

d staff to h
ave tim

e to ask question
s an

d
discuss w

h
at th

ey h
ave observed w

ith
 th

eir h
osts. K

ey
question

s an
d th

in
gs to look for sh

ould be con
sidered an

d
determ

in
ed prior to th

e visit to en
sure efficien

t use of tim
e. 

◆
N

etw
ork

s
are often

 organ
ized aroun

d specific con
ten

t areas.
Little (1997) argues th

at subject-specific collaboratives or
n

etw
ork

s can
 be particularly effective in

 “en
surin

g th
at

teach
ers acquire expertise th

at join
s subject kn

ow
ledge w

ith
 

a solid grasp of pedagogical ch
allen

ges an
d possibilities.” A

s
m

ore sch
ools are becom

in
g “w

ired” for In
tern

et an
d e-m

ail
capabilities, electron

ic n
etw

orks an
d listservs are altern

atives
to th

e m
ore tradition

al face-to-face n
etw

orks. T
h

e exch
an

ge
of ideas an

d th
e ability to tap in

to th
e expertise of colleagues

across tow
n or on the other side of the country m

ake netw
orks

particularly effective profession
al developm

en
t opportun

ities
th

at exem
plify th

e con
cept of learn

in
g com

m
un

ities.

17



◆
P

eer coach
in

g an
d

 m
en

torin
g

“are profession
al develop-

m
en

t strategies th
at provide on

e-on
-on

e learn
in

g oppor-
tun

ities for teach
ers focused on

 im
provin

g teach
er practice”

(Loucks-H
orsley et al., 1997). T

h
e coach

in
g relation

sh
ip can

be fostered th
rough

 classroom
 observation

s, plan
n

in
g in

-
struction

, developin
g m

aterials, or discussin
g studen

ts. Joyce
and Show

ers (1996) report that contrary to w
hat m

any believe,
verbal feedback n

eed n
ot be a part of coach

in
g activities in

-
volvin

g classroom
 observation

s. T
h

e sim
ple act of observin

g
an

oth
er teach

er in
 action

 is a profession
al developm

en
t

experien
ce. W

h
ile coach

in
g is m

ost often
 a peer relation

sh
ip,

m
en

torin
g typically in

volves a m
ore experien

ced teach
er

paired w
ith

 a n
ovice. Both

 coach
in

g an
d m

en
torin

g are
activities th

at focus on
 stren

gth
en

in
g teach

ers’ practice in
 th

e
en

viron
m

en
t w

h
ere it m

ost coun
ts—

th
e classroom

. Just as
site-based m

an
agem

en
t puts decision

m
akin

g respon
sibilities

in
 th

e h
an

ds of th
ose m

ost affected by th
e decision

s, coach
in

g
an

d m
en

torin
g place profession

al developm
en

t at th
e critical

level of th
e classroom

, w
h

ere it h
as th

e poten
tial for a sign

ifi-
can

t im
pact on

 studen
ts’ learn

in
g.
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C
O

N
C

L
U

S
I

O
N

T
h

e m
essage from

 research
 is clear: E

ffective profession
al devel-

opm
en

t is in
ten

sive an
d sustain

ed; it occurs th
rough

 collabora-
tive plan

n
in

g an
d im

plem
en

tation
; an

d it en
gages teach

ers in
opportun

ities th
at prom

ote con
tin

uous in
quiry an

d im
prove-

m
en

t th
at is relevan

t an
d appropriate to local sites. 

A
lth

ough
 th

e lesson
s from

 research
 are explicit, ch

allen
ges an

d
question

s rem
ain

. A
 sign

ifican
t ch

allen
ge is to put th

ese lesson
s

in
to action

. M
an

y profession
al developm

en
t activities sim

ply do
n

ot exem
plify w

h
at w

e h
ave learn

ed from
 research

. A
n

oth
er,

an
d yet un

an
sw

ered, question
 th

at is th
e focus of several curren

t
in

vestigation
s is h

ow
 to better represen

t an
d determ

in
e th

e rela-
tion

sh
ip betw

een
 im

proved studen
t ach

ievem
en

t an
d profes-

sion
al developm

en
t activities. 

T
h

e sch
ools an

d districts in
 th

e “N
orth

w
est Sam

pler” section
 of

th
is booklet are exam

ples of h
ow

 som
e educators h

ave tran
slat-

ed th
e lesson

s from
 research

 in
to practice. T

h
ey con

tribute
im

portan
t in

sigh
ts to th

e on
goin

g study of effective profession
al

developm
en

t.
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T
H

E
N

O
R

T
H

W
E

S
T

S
A

M
P

L
E

R

O
n

 th
e follow

in
g pages are description

s of seven
 profession

al
developm

en
t program

s. T
h

ough
 th

e program
s are all differen

t in
design

 an
d scope, each

 seeks to actively in
volve teach

ers in
 effec-

tive profession
al developm

en
t. T

h
e program

s described are
located th

rough
out th

e N
orth

w
est. By n

o m
ean

s are th
ey m

ean
t

to represen
t an

 exclusive listin
g of exem

plary program
s; rath

er
th

ey are just a few
 of th

e m
an

y excellen
t exam

ples foun
d in

 th
e

region
 an

d th
rough

out th
e coun

try. Som
e h

ave been
 in

 existen
ce

for several years, w
h

ile oth
ers are fledglin

g efforts. Som
e h

ave
sough

t to describe every com
pon

en
t of th

eir program
, w

h
ile

oth
ers w

an
ted to focus on

 on
e elem

en
t alon

e. In
cluded for each

site is location
 an

d con
tact in

form
ation

, a gen
eral description

 of
th

e program
, observed outcom

es as a result of th
e program

, an
d

tips directly from
 th

ese educators for oth
ers lookin

g to im
ple-

m
en

t sim
ilar ideas in

 th
eir sch

ools.
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C
A
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Jerom
e Sch

ool D
istrict

107 W
. 3rd

Jerom
e, ID

  83338

C
O

N
T

A
C

T

San
dra T

h
om

pson
, C

urriculum
 C

oordin
ator

Ph
on

e: 208/324
-8528

Fax: 208/324
-2599

D
E

S
C

R
IP

T
IO

N

T
h

e Jerom
e Sch

ool D
istrict is a rural district in

 south
 cen

tral
Idah

o w
ith

 a studen
t population

 of 3,100. D
istrict certified an

d
classified staff total 300. E

con
om

ically disadvan
taged studen

ts
com

prise 56 percen
t of th

e district’s studen
t population

, an
d 18

percen
t are m

em
bers of cultural an

d eth
n

ic m
in

ority groups.

Like m
an

y districts, th
e Jerom

e Sch
ool D

istrict addresses a vari-
ety of topics w

ith
 its profession

al developm
en

t w
ork. E

xam
ples

in
clude th

e district im
provem

en
t plan

, curriculum
 developm

en
t,

basic skills im
provem

en
t, classroom

 m
an

agem
en

t, learn
in

g
styles, an

d sch
ool-to-w

ork program
s. Profession

al developm
en

t
activities can

 in
clude:

◆
In

service days w
h

ere all teach
ers participate in

 specific
train

in
g activities

◆
C

redited coursew
ork th

at takes place outside regular sch
ool

tim
e

◆
Peer coach

in
g an

d m
en

torin
g th

at occurs on
 a on

e-on
-on

e
basis or in

 sm
all groups

◆
Support for atten

din
g tech

n
ology an

d profession
al

developm
en

t con
feren

ces

21



T
h

e district h
as aggressively pursued tech

n
ology train

in
g as a

m
ajor em

ph
asis of staff developm

en
t sin

ce th
e fall of 1995. Tech

-
n

ology is view
ed as th

e catalyst for h
elpin

g teach
ers ch

an
ge th

e
w

ay th
ey teach

, w
h

ich
 in

 turn
 h

elps ch
an

ge th
e w

ay studen
ts

learn
, both

 in
 con

ten
t an

d in
 developm

en
t of h

igh
er order skills.

T
h

e district believes tech
n

ology h
as a sign

ifican
t im

pact on
 th

e
academ

ic an
d social grow

th
 of econ

om
ically disadvan

taged stu-
den

ts, an
d th

at w
ith

out tech
n

ology, th
ese studen

ts often
 h

ave
education

al experien
ces th

at focus on
 repetition

 an
d drill. Tech

-
n

ology tools allow
 studen

ts of all abilities to an
alyze, evaluate,

an
d com

m
un

icate in
form

ation
. T

h
erefore, th

e m
ajority of th

e
district’s staff developm

en
t dollars h

ave been
 fun

n
eled in

to tech
-

n
ology developm

en
t.

To keep th
e tech

n
ology program

 run
n

in
g sm

ooth
ly, each

 sch
ool

h
as a Buildin

g Tech
n

ology C
om

m
ittee th

at is respon
sible for

surveyin
g th

e n
eeds of teach

ers an
d design

in
g a plan

 to m
eet

th
ese buildin

g level n
eeds. In

 addition
, a D

istrict Tech
n

ology
C

om
m

ittee, com
prised of represen

tatives from
 each

 buildin
g

com
m

ittee an
d from

 th
e com

m
un

ity, w
as organ

ized to oversee
th

e im
plem

en
tation

 of th
e program

. T
h

is com
m

ittee is divided
in

to four subcom
m

ittees: staff developm
en

t, curriculum
, com

-
m

un
ication

s/public relation
s, an

d evaluation
. T

h
ese subcom

-
m

ittees w
ork w

ith
 teach

ers from
 each

 buildin
g to m

ake district
decision

s an
d recom

m
en

dation
s for grow

th
. T

h
ey also h

elp to
en

courage con
sisten

t tech
n

ology in
struction

 from
 buildin

g to
buildin

g an
d grade to grade.

To h
elp teach

ers acquire an
d m

ain
tain

 th
eir tech

n
ological skills,

th
e district h

as developed partn
ersh

ips w
ith

 tw
o of th

e state’s
th

ree public un
iversities an

d w
ith

 tw
o private colleges. Train

in
g

agreem
en

ts w
ith

 th
ese postsecon

dary sch
ools h

ave allow
ed th

e
Jerom

e Sch
ool D

istrict to organ
ize a “train

 th
e train

er” m
odel,

usin
g un

iversity person
n

el to train
 teach

ers w
h

o in
 turn

 train

22
23

th
eir peers. Q

ualified district person
n

el h
ave design

ed course
con

ten
t an

d h
ave been

 approved as course in
structors. T

h
is

allow
s th

e train
in

g to be custom
ized to fit th

e in
frastructure 

of th
e district’s system

, an
d to address th

e specific n
eeds of stu-

den
ts an

d teach
ers. M

ost of th
e teach

er train
in

g is h
eld in

 state-
of-th

e-art com
puter labs in

 various sch
ool buildin

gs th
rough

out
th

e district. N
ow

 in
 th

e secon
d year of th

is train
in

g m
odel, th

e
district fin

ds th
at teach

ers are successful in
 guidin

g th
e prac-

tices of th
eir peers.  

It is im
portan

t to n
ote th

at follow
-up train

in
g is th

e k
ey to

ensuring success w
ith new

 m
ethods of technology teaching. T

he
district encourages teachers to seek out and create technology-rich
lessons, using regular curriculum

 topics, that im
prove and other-

w
ise enhance learning. D

istrict inservice days provide opportu-
nities for teachers w

ho have m
ade exem

plary use of technology
to share teaching projects w

ith their peers. T
his sharing strategy

h
as proven

 to be particularly valuable to teach
ers w

h
o are fear-

ful or un
certain

 about th
e possibilities of teach

in
g w

ith
 th

e
In

tern
et, electron

ic research
 databases, or tools softw

are. W
h

en
th

ey see w
h

at th
eir colleagues h

ave don
e, it h

elps th
em

 realize
w

h
at a useful resource tech

n
ology can

 be.

E
ach

 sch
ool in

 th
e Jerom

e Sch
ool D

istrict h
as at least on

e m
ulti-

m
edia com

puter lab as w
ell as a m

in
im

um
 of on

e com
puter in

each
 classroom

. M
ore th

an
 75 percen

t of th
e classroom

s h
ave

betw
een

 th
ree an

d five com
puters. T

h
e district goal is for each

classroom
 to h

ave a m
in

im
um

 of five com
puters. 

T
h

e district uses W
in

dow
s-based m

ach
in

es an
d, in

 addition
 to

con
ten

t-specific softw
are, h

as adopted H
yperstudio presen

ta-
tion

 softw
are an

d M
icrosoft softw

are program
s for teach

ers an
d

studen
ts. A

n
 in

troduction
 to th

e tools softw
are (en

com
passin

g
spreadsh

eets, databases, w
ord processin

g, an
d presen

tation
s)



began
 w

ith
 train

in
g in

 M
icrosoft W

orks 3.0. T
h

is train
in

g pro-
gressed as W

orks 3.0 w
as upgraded to W

orks 4
.0. M

an
y teach

ers
even

tually foun
d th

e n
eed for th

e m
ore soph

isticated features in
th

e full M
icrosoft O

ffice Suite softw
are program

. Both
 credit

classes an
d in

service train
in

g days are available for teach
er

train
in

g in
 th

ese softw
are packages. Sin

ce th
e fall of 1995 th

e
district h

as offered 27 differen
t credit courses in

 tech
n

ology.
T

h
ese courses represen

t approxim
ately 850 college credits

earn
ed by m

ore th
an

 82 percen
t of th

e district certified staff.  

Support for th
e tech

n
ology train

in
g program

 com
es from

 th
e

district’s gen
eral staff developm

en
t fun

ds. T
itle II E

isen
h

ow
er

m
on

ey can
 also be used for tech

n
ology train

in
g in

 m
ath

 an
d sci-

en
ce. In

 addition
, th

e district h
as been

 aw
arded several large an

d
sm

all gran
ts to supplem

en
t train

in
g dollars. Som

e sources of th
e

gran
t fun

din
g are th

e legislatively approved state com
petitive

tech
n

ology m
on

ey, G
oals 2000 Tech

n
ology Fun

ds, N
ation

al
Tech

n
ology C

h
allen

ge G
ran

t fun
ds, an

d State In
n

ovative gran
t

fun
ds. T

h
ese sources provide supplem

en
tal fun

din
g vital to th

e
success of th

e program
.

D
istrict adm

in
istrators con

tribute to th
e success of th

e tech
n

olo-
gy staff developm

en
t program

 w
ith

 an
 aggressive “can

 do” atti-
tude. T

h
is attitude w

as adopted by adm
in

istrators an
d teach

ers
w

ith
 tech

n
ological savvy w

h
o w

ere in
strum

en
tal in

 th
e develop-

m
en

t an
d im

plem
en

tation
 of th

e program
. T

h
ese teach

er leaders
h

ave en
sured th

at th
eir peers con

tin
ue to be train

ed to in
tegrate

tech
n

ology in
to th

e curriculum
.  

Increased attention is currently being placed upon evaluating the
district’s technology program

. U
nofficial and prelim

inary reports
from

 teachers indicate that students w
ho are engaged in a variety

of activities w
ith interm

ittent com
puter use and other equipm

ent,
such as digital cam

eras and scanners, stay m
otivated for longer

24

periods of tim
e w

hen com
pared to students studying w

ithout
com

puters. O
ne evaluative study conducted in an elem

entary
social studies classroom

 reported that students (experim
ental

group) using com
puters for w

riting w
rote paragraphs w

ith longer,
m

ore detailed sentences than those (control group) w
ho used pen-

cil and paper. In addition, test scores (teacher prepared) in the
experim

ental group w
ere 10 percent higher than scores from

 the
control group. Students in the experim

ental group used higher-
level study and research skills, and dem

onstrated m
ore collabora-

tive skills, than students in the control group.  

T
he district is looking forw

ard to conducting further studies dur-
ing the fall of 1998.  Select teachers w

ill be training w
ith universi-

ty leaders over the sum
m

er to design the studies for fall im
ple-

m
entation. T

he purpose of the studies w
ill be to determ

ine the
effectiveness of teaching and learning w

ith technology. It is antici-
pated that the results of these studies w

ill be available in January
1999. W

ithout continued staff developm
ent to build confidence in

their teaching strategies, these teachers w
ould not be w

illing to
take the risks required to conduct such evaluative studies.

O
B

S
E

R
V

E
D

O
U

T
C

O
M

E
S

◆
Prelim

in
ary fin

din
gs in

dicate th
at studen

ts’ academ
ic skills

appear to be im
provin

g as a result of tech
n

ology use
◆

Studen
ts are m

otivated to use tech
n

ology w
h

en
 developin

g
th

eir assign
m

en
ts

◆
Teach

ers are com
fortable usin

g tech
n

ology as a regular
teach

in
g an

d learn
in

g tool
◆

T
h

e m
ore equipm

en
t an

d train
in

g teach
ers h

ave, th
e m

ore
th

ey w
an

t
◆

T
h

e tech
n

ology program
 h

as provided n
ew

 opportun
ities for

partn
ersh

ips w
ith

 outside organ
ization

s
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K
E

Y
S

T
O

S
U

C
C

E
S

S

◆
E

n
sure th

at district leadersh
ip supports th

e effort
◆

E
stablish

 district com
m

ittees th
at can

 oversee differen
t

aspects of th
e program

 to build staff ow
n

ersh
ip an

d en
sure it

is clearly organ
ized an

d able to run
 sm

ooth
ly

◆
E

valuate th
e program

 regularly to learn
 w

h
at h

as been
accom

plish
ed an

d w
h

at still n
eeds to be addressed

◆
Provide on

goin
g train

in
g an

d access to tech
n

ology on
ce

teach
ers an

d studen
ts h

ave h
ad in

itial train
in

g
◆

Be visionary; adm
inistrators and technology leaders should stay

six m
onths ahead of teachers in term

s of “w
hat is out there”
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Profession
al developm

en
t at th

e n
in

e elem
en

tary sch
ools in

 
th

e C
oeur d’ A

len
e Sch

ool D
istrict is a little differen

t th
is year.

T
h

an
ks to a th

ree-year gran
t from

 th
e A

lbertson
’s Foun

dation
,

th
e district h

as design
ed a un

ique teach
er leader profession

al
developm

en
t program

 th
at seeks to con

tin
ually im

prove teach
-

in
g an

d learn
in

g opportun
ities. It is both

 con
tin

uous an
d lon

g
term

—
tw

o ch
aracteristics th

e district felt it w
as lackin

g sin
ce 

th
e state m

an
dates on

ly tw
o profession

al developm
en

t days per
sch

ool year. 

First, a lead teach
er from

 each
 elem

en
tary sch

ool w
as iden

tified
th

rough
 an

 in
ten

sive application
 an

d in
terview

 process. To be
selected, applican

ts h
ad to be en

dorsed by th
eir buildin

g prin
ci-

pal, dem
on

strate exem
plary teach

in
g ch

aracteristics as outlin
ed

in the N
ational Board of Professional Teaching Standards national

certification
 requirem

en
ts, an

d successfully com
plete an

 in
ter-

view
 w

ith
 a group of th

eir peers, adm
in

istrators, paren
ts, an

d
oth

er sch
ool staff. If an

 acceptable can
didate w

as n
ot foun

d in
 a

sch
ool, th

at sch
ool w

ould h
ave gon

e w
ith

out a teach
er leader;
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th
e district w

as n
ot w

illin
g to settle for som

eon
e w

h
o did n

ot
m

eet all of th
e criteria. T

h
e selected teach

er leaders are paid a
stipen

d in
 addition

 to th
eir n

orm
al salaries. Lead teach

ers are
required to take a six-credit class on

 literacy support. M
ost of

th
em

 h
old a m

aster’s degree, an
d several are affiliate faculty at

local un
iversities, w

h
ere th

ey teach
 readin

g an
d literacy classes.

N
ext, th

e district h
ired a teach

er in
tern

 for each
 elem

en
tary

buildin
g. T

h
e in

tern
s, all certified first-year teach

ers, are paid
tw

o-th
irds th

e n
orm

al begin
n

in
g salary because th

ey do n
ot

h
ave th

eir ow
n

 class. In
stead, th

ey team
 teach

 w
ith

 th
e build-

in
g’s lead teach

er. T
h

ey assum
e total class respon

sibilities for
on

ly about 20 percen
t of th

e sch
ool day. D

urin
g th

is tim
e, th

e
lead teach

er is able to m
ove in

to oth
er classroom

s to provide
train

in
g, m

odelin
g, an

d tech
n

ical assistan
ce.

To effectively facilitate profession
al developm

en
t, all n

in
e lead

teach
ers com

e togeth
er on

ce a m
on

th
 to discuss an

d plan
 activi-

ties for th
e com

in
g m

on
th

. In
 addition

, th
ey m

eet for tw
o w

eeks
prior to th

e start of sch
ool to plan

 an
d coordin

ate staff develop-
m

en
t opportun

ities an
d strategies—

all w
ith

 im
proved studen

t
ach

ievem
en

t as th
e goal. T

h
ough

 th
e overall th

em
e for th

e th
ree-

year gran
t period is literacy, th

e team
 of lead teach

ers design
ates

a differen
t literacy focus at each

 m
on

th
ly m

eetin
g. Lead teach

ers
provide assistan

ce on
 an

 as-requested basis, but h
ave n

o difficul-
ty keepin

g busy—
th

ey are alw
ays in

 dem
an

d. It is em
ph

asized
th

at th
eir role is n

ot th
at of evaluator, but rath

er on
e of peer sup-

port. E
xam

ples of som
e of th

e m
an

y activities th
ey con

duct
w

ith
 teach

ers in
clude book studies, w

atch
 an

d guide video
lesson

s, observe an
d an

alyze lesson
s, lesson

 m
odelin

g, team
teach

in
g, an

d focused w
ork w

ith
 in

dividual studen
ts. Som

e-
tim

es, th
e lead teach

ers also con
duct w

h
ole sch

ool train
in

gs.
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To m
on

itor th
e m

odel, th
e teach

er leaders collect studen
t

ach
ievem

en
t data in

 th
e fall an

d sprin
g in

 th
e areas of readin

g,
w

ritin
g, spellin

g, an
d m

ath
. C

on
clusion

s are based on
 th

e class
assessm

en
ts in

 place at each
 elem

en
tary sch

ool an
d on

 th
e

results from
 th

e an
n

ual Iow
a Test of Basic Skills. Program

ch
an

ges or refin
em

en
ts are rooted in

 th
is m

on
itorin

g process, as
w

ell as in
 th

e reaction
s an

d suggestion
s from

 buildin
g teach

ers.

T
h

e ben
efits of th

is profession
al developm

en
t program

 are
th

reefold: (1) teach
ers ben

efit from
 easy access to expert profes-

sion
al developm

en
t assistan

ce; (2) first-year teach
ers get an

exception
al opportun

ity to practice un
der a m

aster teach
er; an

d
(3) studen

ts w
h

o m
ay be m

ore dem
an

din
g an

d n
eed extra atten

-
tion

 can
 be in

 a classroom
 staffed w

ith
 tw

o certified teach
ers.

O
B

S
E

R
V

E
D

O
U

T
C

O
M

E
S

◆
Teach

ers appreciate h
avin

g an
 on

site “expert” available to
th

em
 at all tim

es w
h

o doesn
’t evaluate th

em
 or th

reaten
 th

em
in

 an
y w

ay
◆

First-year teach
er in

tern
s are better train

ed an
d m

ore capable
of takin

g on
 th

eir ow
n

 class th
an

 th
ey w

ould h
ave been

w
ith

out th
e in

tern
sh

ip experien
ce

◆
Studen

ts in
 th

e lead teach
ers’ classes ben

efit from
 h

avin
g tw

o
certified teach

ers
◆

Teach
ers’ skills are en

h
an

ced by on
goin

g developm
en

t
activities

K
E

Y
S

T
O

S
U

C
C

E
S

S

◆
U

se a rigorous process to iden
tify an

d select lead teach
ers

w
h

o are h
igh

ly qualified an
d respected
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◆
Select teach

er in
tern

s w
h

o h
ave been

 successful in
 studen

t
teach

in
g but w

ere un
able or n

ot ready to assum
e full-tim

e
teach

in
g; th

is is n
ot a rem

edial year for studen
t teach

ers w
h

o
w

ere un
successful

◆
E

n
sure th

at buildin
g-level adm

in
istration

 supports th
e

program
 

◆
W

ork to fin
d a w

ay to sustain
 th

e program
 lon

g term
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For n
in

e years, a sim
ple ph

ilosoph
y h

as driven
 profession

al
developm

en
t at C

h
erry V

alley Sch
ool in

 Polson
, M

on
tan

a.
A

ccordin
g to th

is ph
ilosoph

y, profession
al developm

en
t sh

ould
be system

atic, com
preh

en
sive, an

d focused. T
h

e sch
ool h

as cre-
ated a program

 w
ith

 literacy as th
e foun

dation
 of th

e en
tire cur-

riculum
. T

h
e goal at C

h
erry V

alley is to build a sch
ool culture of

in
quiry an

d reflectivity th
at is focused on

 con
tin

uously im
prov-

in
g learn

in
g an

d teach
in

g. Im
provin

g studen
t outcom

es is th
e

basis of everyth
in

g th
e sch

ool does.

T
h

ree objectives guide th
e profession

al developm
en

t efforts at
C

h
erry V

alley. T
h

e en
tire sch

ool staff seeks to:

1.
Sh

are a con
sisten

t an
d un

ified th
eory of learn

in
g

2.  Provide in
struction

 th
at h

as con
tin

uity from
 year to year an

d
em

ph
asizes practice driven

 by un
derstan

din
g

3.  C
reate a learn

in
g en

viron
m

en
t th

at fosters lifelon
g learn

ers

Profession
al developm

en
t is an

 in
clusive process at C

h
erry V

al-
ley, in

volvin
g th

e prin
cipal, teach

ers, paraprofession
als, an

d on
occasion

, paren
ts an

d com
m

un
ity m

em
bers. Team

in
g is w

idely
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used in
 all activities. A

ll staff are equally valued, an
d h

igh
expectation

s are set for everyon
e at th

e sch
ool (studen

ts, para-
profession

als, teach
ers, an

d adm
in

istrators alike). K
ey to m

ain
-

tain
in

g an
 en

viron
m

en
t w

h
ere profession

al developm
en

t oppor-
tun

ities are em
braced is th

e practice of in
ten

tion
ally stren

gth
-

en
in

g th
e resilien

cy of all staff m
em

bers. E
very staff m

em
ber

h
as m

ultiple opportun
ities to con

tribute m
ean

in
gfully to th

e
sch

ool learn
in

g com
m

un
ity. Teach

ers kn
ow

 th
at risktakin

g is
en

couraged an
d th

at th
ey are in

 an
 en

viron
m

en
t th

at supports
th

em
 in

 all th
ey do. T

h
is clim

ate of trust an
d support is con

-
veyed to th

e ch
ildren

 an
d m

an
ifested in

 th
e sch

ool’s positive
en

viron
m

en
t.

C
ross-age learn

in
g activities are eviden

t th
rough

out th
e sch

ool,
as teach

ers regularly “buddy” w
ith

 each
 oth

er to collaborate on
th

eir teach
in

g. M
an

y sch
oolw

ide activities are h
eld every year,

in
cludin

g a m
ulticultural festival an

d a literacy fair th
at in

volve
all studen

ts, staff, paren
ts, an

d th
e com

m
un

ity. Social com
pe-

ten
ce is valued as an

 im
portan

t learn
in

g outcom
e for studen

ts.
Startin

g in
 kin

dergarten
, an

d con
tin

uin
g th

rough
out th

eir edu-
cation

 at C
h

erry V
alley, studen

ts learn
 to solve problem

s peace-
fully an

d positively. T
h

is is m
odeled th

rough
 staff in

teraction
s.

C
om

m
itm

en
t to profession

al developm
en

t is sh
ow

n
 th

rough
 th

e
variety of activities th

e staff is in
volved in

 at an
y on

e tim
e. T

h
e

sch
ool’s profession

al developm
en

t activities in
clude:

◆
A

 com
preh

en
sive profession

al library 
◆

C
om

m
on

 plan
n

in
g tim

es for teach
ers in

 th
e sam

e grade level 
◆

A
 m

on
th

ly study group th
at in

vestigates differen
t educa-

tion
al issues (participation

 in
 th

e group is volun
tary)

◆
T

h
ree-h

our w
orksh

ops th
at h

appen
 durin

g early release
periods 12 tim

es a year; th
ese focus on

 im
provin

g practice
accordin

g to curren
t research

 an
d recom

m
en

dation
s
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◆
Frequen

t review
s of curren

t education
al literature

◆
Biw

eekly staff m
eetin

gs set aside for “faculty sh
arin

g” (th
e

teach
er w

h
o h

osts th
e m

eetin
g in

 h
is or h

er classroom
 is

respon
sible for determ

in
in

g an
 education

 topic or an
 exam

ple
of a practice to discuss or sh

are)
◆

M
an

datory participation
 on

 fall, w
in

ter, or sprin
g sch

ool
plan

n
in

g team
s (th

ese team
s plan

 all of th
e sch

oolw
ide

activities for th
at period)

T
h

is variety of opportun
ities for profession

al developm
en

t serve
to en

gage all m
em

bers of th
e sch

ool com
m

un
ity in

 learn
in

g
each

 year.

O
B

S
E

R
V

E
D

O
U

T
C

O
M

E
S

◆
Teach

ers teach
 kids, n

ot curriculum
 m

aterials (studen
t n

eeds
coupled w

ith
 research

 drive in
struction

)
◆

Teach
ers in

creasin
gly seek n

ew
 learn

in
g opportun

ities
◆

Studen
ts exh

ibit in
creased social com

peten
cy as w

ell as
im

proved academ
ic perform

an
ce

◆
Teach

ers can
 articulate w

h
y th

ey do w
h

at th
ey do in

 th
eir

teach
in

g
◆

Sch
ool leadersh

ip does n
ot rest w

ith
 on

e or tw
o in

dividuals—
it is sh

ared am
on

g th
e en

tire staff
◆

A
n

 in
creased sen

se of profession
alism

 is reflected in
 staff

con
versation

s, th
e readin

g m
aterials th

ey ch
oose, an

d th
e

m
aterials th

at are displayed on
 th

e w
alls

K
E

Y
S

T
O

S
U

C
C

E
S

S

◆
E

n
sure th

at th
e profession

al developm
en

t program
 is focused,

system
atic, an

d com
preh

en
sive
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C
om

m
un

ity partn
ersh

ips an
d volun

teer opportun
ities are an

effective w
ay of brin

gin
g paren

ts an
d th

e com
m

un
ity in

to
sch

ools. T
h

ey can
 h

elp all stakeh
olders develop a keen

 un
der-

stan
din

g of th
e roles each

 plays, th
ey can

 m
axim

ize resources
th

at oth
erw

ise m
igh

t n
ot h

ave been
 used, an

d m
ost im

portan
tly,

such relationships can enhance education for children. O
f course,

n
on

e of th
is is possible w

ith
out th

e cooperation
 an

d participa-
tion

 of teach
ers. T

h
is is ackn

ow
ledged at M

cK
in

ley E
lem

en
tary

School, w
here m

any com
m

unity and volunteer outreach program
s

are sustain
ed by appropriate teach

er train
in

g.

O
n

 an
 on

goin
g basis, w

ays to in
volve paren

ts an
d oth

er com
m

u-
n

ity volun
teers are iden

tified. T
h

e kin
ds or degrees of teach

er
train

in
g th

at take place depen
d on

 th
e task th

at th
e volun

teers
are n

eeded for. T
h

e train
in

g, provided by district an
d buildin

g
specialists, can

 be sim
ple or com

plex. A
ppropriate train

in
g

en
ables teach

ers to effectively:
◆

C
ollaborate w

ith
 all m

em
bers of th

e education
al team

◆
A

id volun
teers in

 carryin
g out effective studen

t m
an

agem
en

t
strategies
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◆
A

pproach
 teach

in
g an

d learn
in

g from
 a stren

gth
-based

position
, believin

g th
at everyon

e is a learn
er an

d h
as un

ique
stren

gth
s

◆
Provide supports th

at address iden
tified ch

allen
ges

◆
D

esign
 specific profession

al developm
en

t activities togeth
er

as a staff
◆

A
ddress staff un

derstan
din

g of learn
in

g th
eory before

expectin
g ch

an
ges in

 practice
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◆
Provide appropriate studen

t disciplin
e if n

eeded
◆

C
oordin

ate w
ith

 th
e specialists to m

on
itor, supervise, an

d
evaluate studen

t grow
th

 tow
ard th

eir in
dividual goals an

d
objectives

◆
In

form
 an

d in
volve paren

ts in
 all aspects of th

e volun
teer

program

Program
s such

 as H
O

ST
S (H

elp O
n

e Studen
t To Succeed) an

d
th

e A
m

erica R
eads C

h
allen

ge th
at rely h

eavily on
 outside vol-

un
teers can

 succeed at M
cK

in
ley due to th

e sch
ool’s collabora-

tive team
in

g ph
ilosoph

y. T
h

is m
ean

s th
at teach

ers an
d volun

-
teers are train

ed togeth
er, collaboratively. W

h
en

 th
is h

appen
s,

a shared responsibility develops am
ong all m

em
bers of the

collaborative team
 for each

 ch
ild’s learn

in
g. E

ach
 goes aw

ay
bein

g taugh
t exactly w

h
at th

e oth
er w

as taugh
t. To w

ork effec-
tively in

 collaborative team
s, teach

ers, paraprofession
als, an

d
volun

teers are train
ed in

 th
e areas of com

m
un

ication
, problem

solvin
g, decision

m
akin

g, resolution
 of differen

ces, self-assertion
,

in
tegration

, an
d self-con

trol. In
 addition

, teach
ers on

 staff are
train

ed 
as volun

teer train
ers.

O
B

S
E

R
V

E
D

O
U

T
C

O
M

E
S

◆
T

h
e developm

en
t of th

e team
in

g approach
 to problem

 solvin
g

h
as resulted in

 better com
m

un
ication

 betw
een

 th
e sch

ool
staff an

d th
e com

m
un

ity
◆

Few
er studen

ts are bein
g overlooked because m

ore adults,
w

orkin
g as a team

, are in
volved at th

e sch
ool

◆
Studen

ts’ classroom
 perform

an
ce h

as im
proved
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K
E

Y
S

T
O

S
U

C
C

E
S

S

◆
Support a team

 ph
ilosoph

y th
at allow

s team
 m

em
bers to

sh
are respon

sibility for all studen
ts’ learn

in
g; th

at en
courages

an
 open

, h
on

est atm
osph

ere; an
d th

at gives th
em

 a sh
ared

ow
n

ersh
ip in

 th
e plan

n
in

g process
◆

W
ork to m

ake sure all team
 m

em
bers un

derstan
d th

e
im

portan
ce of bein

g flexible
◆

D
evelop specific policies an

d procedures regardin
g th

e
program

s bein
g im

plem
en

ted
◆

Focus portion
s of th

e train
in

g on
 effective team

in
g betw

een
teach

ers an
d volun

teers
◆

E
n

sure th
at th

e program
 is organ

ized to allow
 for effective

com
m

un
ication

 am
on

g th
e adm

in
istration

, teach
ers, an

d
volun

teers
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L
O

C
A

T
IO

N

W
illam

ette C
urriculum

 C
oalition

 (W
C

C
)

W
illam

ette E
ducation

 Service D
istrict

34
00 Portlan

d R
oad N

.E
.

Salem
, O

R
 97303

C
O

N
T

A
C

T

G
len

 Fieldin
g, W

C
C

 Program
 D

irector
Ph

on
e: 503/399-9088

Fax: 503/588-5681
E

-m
ail: fieldin

g@
w

illam
esd.k12.or.us

D
E

S
C

R
IP

T
IO

N

T
h

e W
illam

ette C
urriculum

 C
oalition

 (W
C

C
), establish

ed in
1993, is a con

sortium
 for profession

al developm
en

t an
d sch

ool
im

provem
en

t. It is com
prised of th

e W
illam

ette E
ducation

 Ser-
vice D

istrict (E
SD

) an
d 13 sch

ool districts, w
h

ich
 in

clude 70
sch

ools, approxim
ately 1,200 teach

ers, an
d 21,000 studen

ts.
M

em
bersh

ip in
 th

e coalition
 is volun

tary. W
C

C
 is supported by

th
e W

illam
ette E

SD
, an

n
ual m

em
bersh

ip dues, an
d gran

ts an
d

con
tracts. A

 leadersh
ip team

 of teach
ers, prin

cipals, curriculum
directors, an

d superin
ten

den
ts represen

tin
g each

 m
em

ber dis-
trict guides th

e coalition
’s w

ork. 

W
C

C
 brin

gs togeth
er ideas, people, an

d resources across its
m

em
ber districts to en

h
an

ce stan
dards-based sch

ool im
prove-

m
en

t. Profession
al developm

en
t is at th

e core of th
is collabora-

tive ven
ture. T

h
e coalition

’s w
ork is based upon

 tw
o key

prem
ises: 

1. By w
orkin

g togeth
er on

 a region
al basis, sch

ool districts can
m

ore effectively h
elp studen

ts reach
 h

igh
 stan

dards 
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2.  Teach
ers n

eed to play a cen
tral role in

 design
in

g an
d leadin

g
profession

al developm
en

t program
s to assure th

at th
e

program
s h

ave quality, auth
en

ticity, an
d relevan

ce

W
C

C
 has recruited and supported a cadre of accom

plished
teacher leaders from

 the region to provide collegial, interactive
professional developm

ent program
s related to O

regon’s stan-
dards-based learning and assessm

ent system
. In any given year,

betw
een 300 and 500 teachers participate in the coalition’s

regional professional developm
ent program

s, in w
hich teachers

com
e together at central locations for institutes, courses, w

ork-
shops, or inform

al colleague-exchange netw
orks. A

n equal num
-

ber of teachers participate in onsite local professional develop-
m

ent program
s, led by m

em
bers of the teacher training cadre,

that typically involve one-day w
orkshops and follow

-up training.

T
h

e teach
er leader cadre con

sists of tw
o levels of train

ers. Senior
trainers, w

h
o con

stitute th
e first level, are th

e m
ost season

ed
an

d distin
guish

ed teach
er leaders from

 th
e region

. T
h

ey n
ot

on
ly lead profession

al developm
en

t program
s, but also serve as

m
en

tors for n
ew

 teach
er train

ers in
 th

e cadre. Sen
ior train

ers
m

ust go th
rough

 a form
al application

 process. C
urren

tly, th
ere

are on
ly four sen

ior train
ers in

 th
e coalition

. In
 addition

 to th
e

sen
ior train

ers are th
e regular trainers. T

h
ese are skilled teach

er
leaders n

om
in

ated by th
eir district, or by oth

er teach
ers in

 W
C

C
sch

ools, based upon
 th

eir success as train
ers or th

eir poten
tial

for success. T
h

ere are curren
tly eigh

t regular train
ers in

 th
e

coalition
.

A
ll train

ers h
ave in

depth
 kn

ow
ledge of stan

dards-based teach
-

in
g, learn

in
g, an

d assessm
en

t practices, an
d are con

tin
ually

exten
din

g th
eir kn

ow
ledge th

rough
 service on

 statew
ide com

-
m

ittees, participation
 in

 profession
al developm

en
t con

feren
ces

an
d association

s, an
d collegial plan

n
in

g, problem
 solvin

g, an
d
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product developm
en

t w
ork spon

sored by th
e coalition

. A
ll

teach
er leaders are paid for th

eir services at rates set by th
e

coalition
’s Leadersh

ip Team
.

O
B

S
E

R
V

E
D

O
U

T
C

O
M

E
S

◆
W

C
C

-con
ducted studies an

d surveys in
dicate th

at m
ost

participatin
g teach

ers h
ave applied sign

ifican
t con

cepts an
d

tools from
 coalition

 train
in

g program
s to th

eir teach
in

g
◆

A
ction

 research
 studies h

ave docum
en

ted gain
s in

 studen
t

learn
in

g th
at appear to be system

atically related to n
ew

 or
refin

ed practices th
at stem

 from
 profession

al developm
en

t
activities

K
E

Y
S

T
O

S
U

C
C

E
S

S

◆
T

ie profession
al developm

en
t to broader sch

ool im
provem

en
t

th
em

es an
d goals related to studen

t learn
in

g
◆

Iden
tify goals th

at all m
em

ber districts h
old in

 com
m

on
 an

d
can

 collectively em
brace; k

eep th
em

 fron
t an

d cen
ter in

plan
n

in
g, review

in
g, an

d evaluatin
g profession

al develop-
m

en
t program

s
◆

R
ecruit, value, an

d con
scien

tiously support teach
ers as

design
ers an

d leaders of profession
al developm

en
t program

s
◆

D
evelop a broadly represen

tative plan
n

in
g an

d decision
-

m
akin

g team
 to en

sure th
at th

e overall design
 an

d im
ple-

m
en

tation
 of profession

al developm
en

t program
s m

atch
w

h
at sch

ools an
d teach

ers n
eed
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L
O

C
A

T
IO

N

Lake W
ash

in
gton

 Sch
ool D

istrict #
4

14
PO

 Box 97039
R

edm
on

d, W
A

 98073

C
O

N
T

A
C

T

Lois Fran
k, D

irector of Staff D
evelopm

en
t

Ph
on

e: 4
25/702-3230

Fax: 4
25/702-3213

D
E

S
C

R
IP

T
IO

N

Profession
al developm

en
t in

 th
e Lake W

ash
in

gton
 Sch

ool D
is-

trict is a critical com
pon

en
t of th

e district culture. O
f th

e m
an

y
profession

al developm
en

t activities th
at h

appen
 in

 th
e 4

0-
sch

ool district, th
ree in

itiatives h
igh

ligh
t th

eir efforts. T
h

ey all
rein

force th
e district’s com

m
itm

en
t to quality profession

al devel-
opm

en
t th

at reflects state stan
dards.  Follow

in
g is a brief

description
 of each

:

◆
R

esearch
 an

d
 D

evelop
m

en
t Team

.T
h

e Lake W
ash

in
gton

Sch
ool D

istrict h
as design

ed an
 action

 research
 plan

 th
at

couples curren
t reform

 efforts in
 W

ash
in

gton
 state w

ith
 th

e
n

eed for a structure th
at supports all studen

ts regardless of
th

eir postgraduation
 plan

s. T
h

e critical question
 bein

g
research

ed is, “W
h

at is th
e purpose an

d fun
ction

 of h
igh

sch
ool?” T

h
e plan

, called “Level 5,” refers to th
e district’s fifth

level of curriculum
 th

at focuses on
 grades 11 an

d 12. In
addition

 to a com
m

ission
 com

posed of a variety of stake-
h

olders w
h

o oversee th
e developm

en
t process, Level 5 h

as a
research

 an
d developm

en
t team

 th
at w

orks to establish
 in

-
struction

al recom
m

en
dation

s. T
h

e team
 con

sists of a group 
of teach

ers represen
tin

g every h
igh

 sch
ool in

 th
e district.
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T
h

eir recom
m

en
dation

s address perform
an

ce expectation
s

for studen
ts, h

igh
 sch

ool graduation
 requirem

en
ts, sch

oolin
g

structures, an
d course/class align

m
en

t issues.

◆
N

ew
 Teach

er In
stitu

te.R
ecogn

izin
g th

e difficulties faced
by n

ovice teach
ers or teach

ers n
ew

 to a district, th
e district

offers a w
eek

lon
g N

ew
 Teach

er In
stitute each

 sum
m

er an
d

five days of follow
-up m

en
torin

g an
d train

in
g th

rough
out th

e
year. A

ll teach
ers n

ew
 to th

e district are required to atten
d th

e
w

eek-lon
g sum

m
er in

stitute w
h

ere, am
on

g oth
er education

al
topics, th

ey learn
 to (1) recogn

ize th
e relation

sh
ip betw

een
 th

e
district vision

, th
e studen

t profile, an
d an

 effective classroom
;

(2) develop an
 un

derstan
din

g of effective practices of class-
room

 organ
ization

 an
d in

struction
al plan

n
in

g; (3) create
practical application

s of effective practices to im
plem

en
t in

classroom
s; an

d (4
) create studen

t-cen
tered classroom

s. A
ct-

ivities at th
e in

stitute are facilitated by 10 staff developm
en

t
train

ers an
d in

clude presen
tation

s from
 profession

al train
ers

an
d veteran

 teach
ers, w

h
o sh

are w
h

at th
ey w

ish
 som

eon
e

w
ould h

ave told th
em

 w
h

en
 th

ey first started teach
in

g.

◆
T

ech
n

ology
 Im

m
ersion

 T
rain

in
g.For m

an
y years, th

e
Lake W

ash
in

gton
 Sch

ool D
istrict offered teach

ers tech
n

ology
train

in
g th

at addressed various education
al com

puter ap-
plication

s. T
h

ough
 h

elpful, it didn
’t adequately address th

e
biggest obstacle to successful use of tech

n
ology in

 th
e

classroom
—

k
n

ow
in

g h
ow

 to in
tegrate tech

n
ology w

ith
curren

t curriculum
. Based on

 a m
odel observed in

 an
oth

er
district, a 1997 sum

m
er train

in
g focused on

 h
elpin

g teach
ers

learn
 h

ow
 tech

n
ology could be used to com

plem
en

t th
eir

daily in
struction

. T
h

e seven
-day im

m
ersion

 experien
ce pro-

vided teach
ers w

ith
 very basic in

struction
 in

 several softw
are

application
s, an

d th
en

 released th
em

 to create group projects
usin

g th
e tech

n
ology. Train

ers m
odeled in

struction
al an

d
classroom

 m
an

agem
en

t strategies, did addition
al train

in
g as
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groups n
eeded, an

d in
corporated a variety of assessm

en
t

tech
n

iques to evaluate each
 step of th

e project developm
en

t.
Participants also had tim

e to reflect at each step of the process,
relatin

g back
 to th

eir ow
n

 classroom
 situation

s. T
h

e m
ost

im
portan

t aspect of th
e train

in
g w

as its design
, w

h
ich

 sough
t

to tie tech
n

ology to th
e district’s curriculum

 fram
ew

orks. T
h

e
tech

n
ology w

as m
erely a tool to en

h
an

ce teach
ers’ abilities to

m
ak

e h
elpful con

n
ection

s. T
h

e 35 participan
ts of th

e 1997
training returned to their schools arm

ed w
ith a new

 com
puter,

n
ew

 expertise, an
d an

 expectation
 th

at th
ey w

ould provide
tech

n
ical assistan

ce to th
eir colleagues. A

 levy passed in
 1998

w
ill allow

 for expansion of the Technology Im
m

ersion Training.
O

ver th
e n

ext four years, it is plan
n

ed th
at all th

e district’s
teach

ers w
ill participate in

 th
is experien

ce.  

O
B

S
E

R
V

E
D

O
U

T
C

O
M

E
S

◆
In

 1996 th
e district received an

 aw
ard from

 th
e state

A
ssociation

 for Supervision
 an

d C
urriculum

 D
evelopm

en
t

(A
SC

D
) for its various profession

al developm
en

t program
s

◆
Teach

ers support th
e district’s profession

al developm
en

t
efforts an

d see th
em

 as an
 in

vestm
en

t in
 th

e future

K
E

Y
S

T
O

S
U

C
C

E
S

S

◆
Provide teach

ers w
ith

 h
an

ds-on
 an

d relevan
t train

in
g

activities 
◆

C
om

plem
en

t curren
t reform

 efforts w
ith

 profession
al

developm
en

t activities
◆

Base profession
al developm

en
t activities an

d in
struction

al
recom

m
en

dation
s on

 curren
t education

al research
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L
O

C
A

T
IO

N

Beth
el Sch

ool D
istrict

516 E
. 176th

 Street
Span

aw
ay, W

A
  98387

C
O

N
T

A
C

T

Barbara C
lausen

, 
E

xecutive D
irector of In

struction
 an

d A
ssessm

en
t

Ph
on

e: 253/539-6038
Fax: 253/531-8666

D
E

S
C

R
IP

T
IO

N

Profession
al developm

en
t in

 th
e Beth

el Sch
ool D

istrict is distin
ct

in
 tw

o w
ays: (1) it is in

tricately tied to district an
d state reform

w
ork, an

d (2) all activities th
at are offered are provided by dis-

trict specialists w
h

o sh
are th

e district’s vision
 an

d goals. For six
years th

e district h
as w

orked to develop a profession
al develop-

m
en

t program
 th

at train
s select teach

ers to be expert train
ers in

th
eir sch

ools, in
stead of relyin

g on
 outside experts. E

ach
 of th

e
district’s 21 sch

ools, plus a large early ch
ildh

ood program
, par-

ticipates in
 th

e program
. 

Based on
 th

e district’s Perform
an

ce Learn
in

g Program
 (a m

ulti-
faceted guide to th

eir reform
 efforts) an

d stan
dardized assess-

m
en

t data, each
 sch

ool iden
tifies strategic plan

 goals at th
e start

of every sch
ool year. T

h
ese goals becom

e th
e foun

dation
 of th

e
sch

ool’s profession
al developm

en
t efforts th

rough
out th

e year.
Stipen

d-paid teach
er train

ers provide th
e bulk of profession

al
developm

en
t train

in
g. T

h
ese train

ers give support to th
eir col-

leagues in
 a variety of w

ays. C
urren

tly, every sch
ool h

as five
train

ers, each
 specializin

g in
 on

e of th
e follow

in
g areas: 
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◆
Strategic p

lan
n

in
g.T

h
e strategic plan

n
in

g train
er w

orks to
guide staff in

 data collection
, an

alysis, an
d in

terpretation
 for

im
proved studen

t learn
in

g. 
◆

A
ssessm

en
t.T

h
e assessm

en
t train

er provides guidan
ce an

d
inservice to staff in interpreting and using student test results,
preparin

g studen
ts for tests, creatin

g an
d im

plem
en

tin
g class-

room
 perform

an
ce assessm

en
ts, coordin

atin
g perform

an
ce

assessm
en

ts for w
ritin

g an
d m

ath
, an

d w
orkin

g to align
 cur-

riculum
 across grade levels/disciplin

es.
◆

C
om

m
u

n
ity

 in
volvem

en
t.T

h
e com

m
un

ity in
volvem

en
t

train
er specializes in

 design
in

g an
d im

plem
en

tin
g paren

t/
com

m
un

ity in
volvem

en
t activities an

d providin
g real-w

orld
learn

in
g con

n
ection

s.
◆

D
iverse learn

in
g.T

h
e diverse learn

in
g n

eeds train
er guides

staff in
 adaptin

g curriculum
, in

struction
, an

d perform
an

ce
assessm

en
ts for all learn

ers. 
◆

Tech
n

ology
. T

h
e tech

n
ology train

er specializes in
 train

in
g

oth
er teach

ers in
 h

ow
 to successfully in

tegrate tech
n

ology
in

to daily in
struction

 an
d culm

in
atin

g projects. 

In
 addition

 to th
e previous train

ers, all secon
dary buildin

gs h
ave

an
 applied learn

in
g train

er w
h

o sh
ow

s teach
ers h

ow
 to in

tegrate
th

e rigor an
d relevan

ce of th
e real w

orld in
to all academ

ic goals
an

d train
in

g. T
h

e focus for train
ers is th

e effective facilitation
 of

school strategic plan goals and the state goals in order to im
prove

student learning.

Train
ers are selected at th

e buildin
g level an

d are fun
ded w

ith
district staff developm

en
t fun

ds an
d categorical fun

din
g from

special program
s. T

h
ey are train

ed by district specialists. E
ach

sch
ool train

er serves a m
in

im
um

 of tw
o years an

d can
 th

en
 be

reselected for an
oth

er tw
o-year term

 by th
e sch

ool’s site coun
cil.

Train
ers’ duties in

clude:
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◆
In

structin
g classes an

d providin
g support coach

in
g th

rough
-

out th
e sch

ool year w
ith

in
 th

eir buildin
g

◆
Providin

g targeted in
struction

 at districtw
ide Learn

in
g

Im
provem

en
t D

ays (in
service days)

◆
C

ooperatin
g w

ith
 th

e district’s In
struction

al D
ivision

 to select
appropriate staff train

in
g activities an

d to gath
er data to

determ
in

e if th
e activities are im

provin
g studen

t learn
in

g 

A
s th

e state of W
ash

in
gton

 h
as m

oved in
to education

al reform
,

th
e Beth

el Sch
ool D

istrict h
as align

ed th
eir essen

tial learn
in

gs,
ben

ch
m

arks, rubrics, an
d con

ten
t fram

ew
orks to m

atch
 state

change efforts. Trainers w
ork w

ith staff to prom
ote these changes

an
d to prepare staff an

d studen
ts for a n

ew
 state criterion

-refer-
en

ce assessm
en

t system
.

O
B

S
E

R
V

E
D

O
U

T
C

O
M

E
S

◆
Teach

ers h
ave an

 in
creased sen

se of profession
alism

◆
In

 a survey of all district certificated em
ployees, 86 percen

t of
respon

den
ts felt th

at th
e profession

al developm
en

t program
provides profession

al grow
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